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ABOUT THE
GUIDE

This curriculum guide is designed to help you turn a screening of The Hunting Ground on your campus into an
impactful educational event. Whether you plan to host or attend a film screening or wish to integrate the film

into an undergraduate or graduate-level course, the material in this guide will help you “unpack” some of the
information and multiple perspectives presented in the documentary. As you choose the format most suitable
for your purpose, please keep in mind the following suggestions:

www.TheHuntingGroundFilm.com

IV.

REACH OUT

to survivors on campus and invite them to participate
actively in all activities and, whenever possible, help with
planning.

ENSURE

that survivors, advocates and counselors with expertise in
sexual violence are present at public events and can
provide support if needed.

PROVIDE

a resource list on campus sexual assault at your screening,
and include specific contact information for your
community.

INCLUDE

a “trigger warning” in the publicity for the screening and

all subsequent activities to ensure that audiences are
aware that the film may invoke strong emotional responses,
especially from survivors and their loved ones.
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FILM
SYNOPSIS

The documentary exposes sexual violence as a in the film take action in order to break the silence
prevalent problem on campuses of higher education about rape on college campuses and to force their
across the United States. universities to hold perpetrators accountable and to

put services in place to support survivors.

The filmmakers, Kirby Dick and Amy Ziering, inter-

viewed more than 100 students in making the film: Weaving together verité footage and first-person
of these, 60 were interviewed on camera. Their stories  testimonies, the film foregrounds the efforts of
frame the film’s narrative as they recount the trauma  survivors as they attempt to pursue—despite
they endured. Having experienced the failure of their  incredible pushback, harassment and traumatic
institutions to protect them, the survivors portrayed aftermath—both their education and justice.

CAMPUS SEXUAL ASSAULT IN NORTH AMERICA:
A BRIEF OVERVIEW

The recent use of the term “epidemic” to discuss the
prevalence of campus sexual assault has left the

o O O [ ]
public with the wrong impression that gender-based @@@ @

violence in American higher education is a new °

phenomenon. In fact, research on the problem 1 In 5 are targets of

reveals very little change in the rates of rape and attempted or

sexual assault on college campuses over the past WO M E N completed'sexual
three decades. What has changed is public awareness, assault while

in large part as a result of a new wave of survivor-led college students.
organizing across campuses throughout North (Fisher et. al 2010)
America.

Such organizing has contributed to broader are college students (Fisher et. al 2010). Other sources
acknowledgement of the statistics: A 2010 campus indicate that college-aged women are four times more
sexual assault study found that approximately one in likely than any other age group to face sexual assault
five women and one in 16 college men are targets of (www.rainn.org). And rape and sexual assault on
attempted or completed sexual assault while they college campuses are under-reported; with less than
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10 percent of the students choosing to report the
crime to campus authorities or law enforcement (Koss
et. al 2014). It is possible that a systematic
implementation of campus climate surveys, now
federally required of universities and colleges, will
yield even more comprehensive and up-to-date data.

>10%

OF STUDENTS

choose to report the crime
to campus authorities or law enforcement

(Koss et. al 2014)

In addition to awareness-raising, survivor-led
activism has also driven a wave of legal action. At
dozens of schools, students have filed formal com-
plaints against their universities and colleges,
accusing them of violating either Title IX—a federal
civil rights law that prohibits discrimination on the
basis of sex in any federally funded education
program—and/or the Clery Act—a federal statute that
requires all colleges and universities who receive
federal funding to share information about crime on
campus and their efforts to improve campus safety.
Student protest and subsequent investigations by the
Office of Civil Rights in the Department of Education
have exposed the failure of college administrators to
offer services to survivors and an even greater failure
to hold perpetrators accountable. The Office of Civil
Rights is now investigating more than 100 colleges for
mishandling sexual assault claims under Title IX.

Beyond the law, growing media attention to survivors’'
experiences on college campuses across the US has
put the problem of sexual assault firmly on the
national agenda. The White House’s policy initiative,

www.TheHuntingGroundFilm.com

It's On Us, has been a three-fold approach: to “send
guidance to every school district, college, and
university that receives federal funding on their legal
obligations to prevent and respond to sexual assault;”
to create the White House Task Force to Protect
Students from Sexual Assault; and to “review existing
laws to make sure they adequately protect victims of
sexual assault” (White House, 2014). Lawmakers, both
at the national and state level, have introduced new
legislation that addresses issues like affirmative
consent, support for survivors, and the establishment
of clear guidelines for reporting, investigating and
adjudicating rape and sexual assault on college
campuses.

At the same time, the growing public awareness of the
problem and the increased momentum for change
has also fueled a backlash against survivors and their
advocates. The backlash has taken the form of
“victim-blaming” campaigns in the media, organizing
by the fraternities’ lobby and administrative
retaliation against individual student activists and
their faculty allies. Broad alliances between student
activists, faculty, parents, alumni and legislative
bodies are needed in order to keep campus sexual
assault on the public agenda and to ensure a
comprehensive solution to this deep-rooted problem.

100 =
COLLEGES gl

are being investigated by the
The Office of Civil Rights for mishandling
sexual assault claims under Title IX.
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EDUCATIONAL
APPROACHES

Although including post-screening panel discussions is often the most popular format for exhibiting films on
college campuses, several approaches to showing the film on a college or university campus are presented in this
guide. While many campuses may host their own large or campus-wide screening events, small-group or classroom
screenings can also be used to facilitate a more in-depth engagement with the film’s key themes. Scan the sections
below to determine which approach is best suited to your campus, students and event.

PANEL DISCUSSIONS SMALL GROUP DISCUSSION

OBJECTIVES OBJECTIVES
® To facilitate an in-depth conversation of key

® To analyze the information presented in the film. themes in the film.

® To provide audiences with relevant resources and ® To tailor the analysis of the film to particular
diverse viewpoints. constituencies, for example, new first-years, Greek

students, athletes, student survivors, resident assistants

® To create momentum for campus action. (RAs), or registered students in a particular course.

EXTRA-CREDIT ASSIGNMENTS CURRICULUM INTEGRATION
OBJECTIVES OBJECTIVES

® To provide additional, extra-curricular enrichment
and independent study for enrollees in a particular
course.

® To facilitate the integration of the film into a
semester-long course or a course unit.

e To provide students with the opportunity for an

@ To provide students with opportunities to draw in-depth exploration of the film’s key themes.

connections between required coursework and
film content.
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PANEL
DISCUSSION

OBJECTIVES

o To analyze the information presented in the film.

o To provide audiences with relevant resources and diverse
viewpoints.

o To create momentum for campus action.

PREPARATION:

Because of the film’s intensity and its length—103 minutes for the feature version or 60 minutes for the classroom
version—screening organizers should ensure that audience members have a chance to actively participate in the
discussion. To this end, educators are encouraged to consult the viewing exercise (see Appendix ), designed to help
attendees record emotions, facts, thoughts and questions as they watch the film.

At the conclusion of the film, educators may wish to provide participants with notecards and ask them to submit
questions in writing to the panel. Panel participants can review the questions during a short break between the
screening and discussion, group them into themes, and decide who on the panel is going to address them. This
format allows for anonymity and encourages a safe and respectful dialogue, which is particularly important for
groups in which survivors and their friends or family are present. If questions are not submitted in writing, panelists
should be careful to respect the privacy of the question-asker in shaping their public response.

SUGGESTING STRUCTURE AND FORMAT:

The panel should be structured to encourage audience—and particularly, student—participation. Participants
should represent diverse constituencies on campus and in the community. When assembling the panel, keep the
number of participants to no more than four, including survivors and/or their advocates on campus; a faculty
member with expertise on the issue; and an administrator from Student Affairs or similar. You may also wish to offer
the campus executive leaders an opportunity to say a few words before or after the screening. For further ideas
useful for preparation, see The Clery Center’s guide.
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Allow no more than one hour for your panel discussion if the panel follows immediately after the film screening. If
the event is a standalone panel that precedes or follows a film screening, you may wish to allow 90 minutes. Timing
can be broken down as follows:

Panelists’ introduction: three minutes per participant, for a total of 12 to 15 minutes
Questions and answers from the audience: 25 to 35 minutes.

Wrap up: panelists share their final thoughts and their call-to-action on the issue: 10 minutes

In lieu of formal panelist introductions, educators may wish to instead print participant bios in an event program or
handout, or panel participants can introduce themselves before answering the first question they answer. In either
case, panelists should be encouraged to share answers to two main questions:

How and why did you get involved with campus sexual assault prevention efforts?

Based on your experience, how can we use the film to confront the pervasive problem of rape and
sexual assault on college campuses?

Photo credit: Chain Camera Pictures
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SMAL
D

L GROUP
ISCUSSION

OBJECTIVES

> To facilitate an in-depth conversation of key themes in
the film.

° To tailor the analysis of the film to particular

constituencies, for example, new first-years, Greek
students, athletes, student survivors, resident assistants
(RAs), or registered students in a particular course.

PREPARATION:

This format can be used in place of or as a follow-up to a campus screening and panel discussion. This is an ideal
format for students living in dorms, student clubs, athletic teams, fraternities and sororities, and for new student
orientation. It is also an apt format for students enrolled in a specific seminar, or in a larger lecture with smaller
tutorial or discussion sections. Small-group discussion can take place right after a film screening or anytime during
the following week. The handout in Appendix Il can serve as the basis for the discussion; it provides a structure for
the activity and instructions for facilitators tailoring discussion for a particular constituency, based on such factors
as the number of participants in the group and the time allotted for the discussion.

SUGGESTED STRUCTURE AND FORMAT:
opTion ;.

Use Appendix Il to start discussion using a “round-robin” format to include as many students as possible.

As questions are articulated, compile the questions as a group and organize them into themes. Then divide into
smaller groups (three to four students in each) to discuss the various questions. Report back to the larger group
after 20-30 minutes of discussion. End with a full-group discussion of resources and strategies for addressing
campus sexual assault on your particular campus.

Select three to four relevant questions from the section on Curriculum Integration (pages 14-24), for the group to
discuss. Allow 20-30 minutes. Alternately, divide your group into smaller groups (three to four members each) and
assign each group one question to discuss and report back to the large group. Allow 10 minutes for smaller-group
discussion in this case, and 20 minutes for dialogue with the larger group. This option can be used for several
meetings, each focusing on specific themes.
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EXTRA CREDIT
ASSIGNMENTS

OBJECTIVES

® To provide additional, extra-curricular enrichment and
independent study for enrollees in a particular course.

° To provide students with opportunities to draw connections
between required coursework and film content.

PREPARATION:

Faculty may recommend that students in a particular course attend a campus-wide or public screening of the film,
even if the film is not integrated formally into the course’s curriculum. Faculty may then choose to ask students who
took advantage of extra credit opportunities to share their impressions in class, or to complete a specific
take-home assignment that draws from the screening experience.

SUGGESTED STRUCTURE AND FORMAT:

Before offering a campus or individual screening of the film as an extra-credit opportunity, provide students with
one or more writing or assignment prompts to think about as they watch the film. Encourage students to reference
class resources or bibliographies to draw connections between coursework and the film. Post-viewing extra-credit
assignments might include the following:

Write an essay reflecting on one key theme in the film, your reaction to the film as it centers on
that theme, and that theme’s relevance to our course.

Write an analytical essay addressing the film’s provocative title: The Hunting Ground. Does the
title accurately capture the main themes of the film? Do you agree that the campuses depicted
in the film served as hunting grounds for perpetrators and endangered victims? Can you think of
alternative titles? Why or why not do you think other titles were not chosen?

Write an essay describing briefly the objectives of the documentary—as you perceive them—and
commenting on the film's potential impact to raise awareness about campus sexual assault.
What role does or can the film play in sounding a call-to-action on your own campus?

Prepare a brief class presentation about the film’s central themes and the various responses to
the film you observed among audience members. Relate the themes you observed in the film to
a reading or conversation from our class.

Write a review of the film for the campus paper and submit it to the paper’s editors.
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CURRICULUM
INTEGRATION

OBJECTIVES

= To facilitate the integration of the film into a semester-long
course or a course unit.

° To provide students with the opportunity for an in-depth
exploration of the film’s key themes.

PREPARATION:

For faculty teaching courses that lend themselves to integrating campus sexual assault as a key theme—for
example, coursework in women’s and gender studies, political science, history, sociology or identity studies, this
section provides ideas for preparing students for the screening and engaging in a critical investigation of the film's
central themes. Depending on the length of the class and the contours of the unit on campus sexual assault, faculty
may choose to divide the film into three or four segments.

Ideas for integrating the film into existing curriculum are grouped below in five categories:

Pre-viewing Activities (page 12)
Viewing Assignment (page 13)
Post-viewing Questions (pages 13-20)
Post-viewing Activities (pages 21-23)
Post-viewing Writing Prompts (page 24)

Depending on the nature and structure of your course, you may decide to focus your use of the film around in-class
discussion and dialogue among students (using pre-viewing activities, the viewing assignment and the
post-viewing discussion prompts). Alternatively, you may wish students to watch the film for homework and to use
classroom time to analyze and unpack the film’'s themes (using post-viewing activities). Finally, you may wish to use
the film as a resource and jumping-off point for a writing assignment. The sections below identify objectives and
instructions for each approach.

www.TheHuntingGroundFilm.com THE HUNTING GROUND | 11


http://www.TheHuntingGroundFilm.com

PRE-VIEWING ACTIVITES

OBJECTIVE

° To assess students’ prior knowledge on campus sexual assault
and related topics.

PREPARATION:

ACTIVITY ONE:

Divide the students into small groups and assign each group one or two concepts. Ask students to offer a working
definition and give examples for each of the following terms:

consent rape

affirmative consent sexual assault

Clery Act sexual violence

Title IX interpersonal violence
Take Back the Night bystander

ACTIVITY TWO:

Ask students, in small groups, to act out one scenario that describes a sexual encounter where consent is present
and one scenario where there is no consent. After the scenarios are presented, discuss them with special attention
to the distinction between consent, non-consent and affirmative consent.

ACTIVITY THREE:

Find out how consent is officially defined on your campus: in the student handbook, in orientation materials, in
your school’s honor code, or on the websites of your school’s health center or counseling resource. Bring copies
of that definition to class, as well as others used elsewhere (by your state statutes, by anti-violence advocacy
organizations), and ask your students to compare and discuss the differing definitions.
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VIEWING ASSIGNMENT

OBJECTIVES
L To help students pay close attention to the documentary.
° To foreground the statistics and data woven into the film.
° To acknowledge the emotional as well as the analytical

aspects of the film.

INSTRUCTIONS:

Use the handout in Appendix Il to record the emotions generated by the film, the facts presented, and the thoughts
or questions that occur to you as you watch the film.

Note that how students will retain and process the information
in the film will vary widely depending on which post-viewing format
they observe (panel discussion, small-group discussion, etc.)

POST-VIEWING QUESTIONS

OBJECTIVES
° To provide educators and students with prompts for post-
film conversation and dialogue.
° To encourage critical analysis of the film’s themes.
° To facilitate active, energetic classroom discussion.
INSTRUCTIONS:

You may wish to provide a handful of post-viewing questions to students before they watch the film, to prompt their
attention to key themes or concepts. Alternately, introduce discussion questions after they have watched the film
and processed their own observations and emotions. Depending on the nature of your course, you may wish to
offer a mix of general questions and questions that specifically draw on themes covered in or complementary to
other coursework. Questions are grouped by theme, on the following pages.
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GENERAL QUESTIONS

Reflect on the film's provocative title, The Hunting Ground. Does the title accurately capture the main themes of
the film? Do you agree that the campuses depicted in the film served as hunting grounds for perpetrators and
endangered victims? Can you think of alternative titles?

Prior to The Hunting Ground, Dick Kirby and Amy Ziering produced The Invisible War, an Oscar-nominated film
about sexual assault in the US military. In a recent interview, Ziering stated, “We thought that schools would be
more transparent (than the military), but we found just the opposite.” Why, in your opinion, do colleges fail to hold
perpetrators of sexual assault accountable and in some cases cover up their crimes?

What would it take for an academic institution to transform itself from being a hunting ground to providing a
safe and supportive environment for all its students?

The film points out that the percentage of false reporting in the case of rape and sexual assault is very
low—between two and eight percent. But college administrators and some media outlets have raised concerns
about false reporting. Does focusing on false reporting undermine the survivor-led movement? Do you think the
possibility of a false report should be an excuse for universities to ignore campus sexual assault survivors? What
can to be done to confront the perception that false reporting rates are higher than they are?

Campus sexual assault does not only involve survivors and perpetrators but also the community as a whole.
Do you know what to do if a friend comes and tells you that they were sexually assaulted? What do you do if a
friend comes to you to boast about having sex with someone who was drunk and passed out?

Conservative men'’s rights groups and some male students on college campuses have responded defensively to
the growing movement against campus sexual assault. In some cases, they have portrayed efforts to better support
survivors and to adjudicate campus sexual violence cases as an unjustified attack on men. How would you respond
to such a charge? What can administrators do to build trust in their investigation and adjudication processes?

NOTES:
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QUESTIONS ABOUT THE SURVIVOR EXPERIENCE

One of the survivors in the film says, “Rape is a scary word.” As a result many victims tend not to talk about, let
alone report, the violent acts they've experienced. What can be done to break the silence about rape and to
encourage survivors who are ready to come forward?

Reflect on the film’s theme song, especially the lyrics of the chorus: “Till it happens you / you won't know how |
feel.” How can someone who has not experienced sexual violence support survivors and work to confront campus
sexual assault?

How can rape affect the academic performance and college experience of survivors? What can the institution do
to address this problem?

Dr. Caroline Heldman, an Occidental College faculty member interviewed for the film, says that what exacerbates
the trauma of survivors is that they are often trapped on campus with the perpetrator. As a result, no place on
campus feels safe. What can be done to address this problem?

While sexual assault perpetrators and targets might be of any gender or sexual orientation, men who are sexually
assaulted or raped are less likely to report the crime. Discuss some of the possible reasons for this silence. What
can be done to support male survivors in coming forward?

Rape and sexual assault have been stereotypically portrayed as crimes that involve heterosexuals. In reality,
sexual assault happens to lesbian, gay, bisexual and transgender students. What are some of the additional
concerns faced by these survivors?

A student’s racial or ethnic identity, his or her social class, and whether he or she was the first in his or her family
to attend college may impact how that student experiences sexual violence. These factors may become obstacles to
reporting, especially if the campus does not offer services that are supportive of diverse experiences. Discuss this
problem and what can be done to mitigate it.

International students can be particularly vulnerable to sexual violence on campus. What prevention and
intervention mechanisms need to be in place to support international students?

One of the survivors interviewed in the film said, “My rape was bad, but the way | was treated [by the institution]
was worse.” Another survivor pointed out that the “lack of change [on campus] affects students more than our
rape[s].” Discuss these statements and the role that institutional betrayal plays in galvanizing survivor-led actions
on college campuses across the nation.

How visible and vocal are survivors on your campus?
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QUESTIONS ABOUT INSTITUTIONAL BETRAYAL AND COVER UP

The film opens with students’ joyful reactions upon receiving their acceptance letters to attend their “dream
school.” In retrospect, what is the significance of the opening scene?

In an interview on the Takeaway, director Kirby Dick said: “Students expect that their school will do the right
thing. When it doesn't, it's a double betrayal.” Do you agree with this statement? Why? Why not?

The film exposes the fact that institutions are not only guilty of betraying survivors but also their own employees,
including faculty and administrators. The film features a campus police officer at the University of Notre Dame, an
Associate Dean at the University of North Carolina, and several faculty members at other universities who lost their
jobs, or were denied tenure, because of their support for survivors. How can we encourage more faculty and
administrators to speak up, stand with survivors, and work to reform their institutions in the face of retaliation?

The lack of accountability for perpetrators is a major theme in the film. In one segment, the names of schools
flash on the screen, and we see the ratio of complaints to expulsions for each institution. The conclusion is clear:
expulsions of students found guilty of rape are rare. What can be done to address this problem?

Several survivors interviewed in the film offer examples of “victim blaming”: suggestions from administrators,
campus police, or law enforcement that they were responsible for their assaults. Why is victim blaming a problem?
How does it contribute to a feeling of betrayal among student survivors of sexual violence? What is an appropriate
way to respond to a student who reports sexual violence?

Read the brief article on working with survivors (Appendix I) and discuss some of the dos and don’ts when it
comes to supporting survivors. How would implementing these best practices influence the climate of betrayal and
cover-up that many survivors in the film experience?

NOTES:
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QUESTIONS ABOUT SEXUAL VIOLENCE AND CAMPUS PARTY CULTURE

In one early moment in the film, a college president greets incoming freshmen with the phrase, “What happens in
college stays in college.” Why, in your opinion, did the filmmakers choose to use this quote? Did it ring true for you?

One of the experts in the film points out that “universities market the party scene as part of attracting students
to a campus.” Did you experience this as a prospective or incoming student?

Unregulated, under-age drinking at parties is common on most college campuses for both men and women.
Research indicates that 40 to 70 percent of sexual assaults on college campuses involve alcohol. How have statistics
like these led some to conclude that alcohol causes rape? How can that myth be debunked?

According to the film, what role does alcohol play in relation to rape and sexual assault? What do you think about
the relationship between alcohol and sexual violence? At your school? More broadly?

How can telling women (and other targets of sexual violence) to avoid drinking serve as an example of victim
blaming? Can you identify other elements of college party culture that women (and other targets of sexual violence)
are often told to avoid? Can you cite examples of this in the film?

First-years are at higher risk of sexual violence than other students on campus. How does this fact relate to
campus party and drinking culture at your school? Nationally?

NOTES:
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QUESTIONS ABOUT SEXUAL VIOLENCE AND ATHLETES

The film’s examination of sexual violence perpetrated by athletes includes this statistical information: “Less than
four percent of college students are athletes; 19 percent of rapes and sexual assaults on college campuses are
perpetrated by athletes.” Why are athletes more likely to perpetrate these crimes than non-athletes? What can be
done to remedy this problem?

One of the experts interviewed in the film says that, “sports teams are a business.” How can this fact impact the
behavior of athletes and their treatment by the institution?

One of the survivors interviewed in the documentary, a student at the University of Tulsa, says that because her
assailant was “an athlete, everyone was acting like he was worth more than me.” What are the implications of this
statement for survivors?

As the story of Erica Kinsman at Florida State University illustrates, some campus sexual assault survivors lose
the support of the campus community and become targets of retaliation when they identify their assailants as
athletes. Discuss the negative reactions and threats suffered by Kinsman after it became public that Florida State
University quarterback Jameis Winston’s DNA matched the DNA of her rapist.

As a freshman, in 2014, Jameis Winston became the youngest player to win the Heisman Trophy. Rape allegations
were currently pending against him. In 2015, Winston was drafted as the first overall pick in the 2015 NFL draft, just
days after he was sued by Erica Kinsman for sexual battery, assault, false imprisonment and intentionally inflicting
“emotional distress.” What role do you think high-profile athletes like Winston play in the national conversation
about sexual assault on campus?

Statistically, the vast majority of athletes are not rapists. Many athletes and coaches are leaders on campus.
What can college athletic departments do to help their school confront the problem of campus sexual assault?

NOTES:
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QUESTIONS ABOUT SEXUAL VIOLENCE AND FRATERNITIES

Andrew Lohse, a former member of a fraternity at Dartmouth College, explains that many fraternities take pride
in cultivating a predator-prey relationship with women who come to their parties. What needs to happen on college
campuses to ensure that parties do not turn into opportunities for sexual violence?

According to Andrew Lohse and other experts, fraternities often reward sexual violence, as “brothers” compete
with one another and bond over stories of sexual conquest. What, in your opinion, is the relationship between the
rewarding of sexual aggressive behavior by fraternities and the behavior of some of their members?

One of the experts interviewed in the film refers to fraternities as “unregulated bars.” How and why is this fact
relevant to a critical examination of fraternities and the problem of sexual assault on campus?

The film calls attention to the financial ties between fraternities and universities. In your opinion, are fraternities
an asset or a liability to the campus community, especially when confronting the problem of campus sexual
assault?

Many fraternities pride themselves for their involvement in philanthropy and community service and insist that
they have been unfairly singled out in discussions about campus sexual assault. What can concerned fraternity
members do not only to repair the damage to their reputation but also to address practices that may encourage
sexual violence?

Greek life on campus has been a central theme in the national conversation about campus sexual assault. But
the discussion has focused predominantly on fraternities. Why, in your opinion, have sororities been overlooked?
What role can sororities play in confronting sexual assault within the Greek community and on the broader campus?

NOTES:
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QUESTIONS ABOUT ACTIVISM

The documentary features stories of survivor-activists Andrea Pino and Annie Clark; they are the public face of
the new student-led campus sexual assault movement. Discuss the process these two young women underwent in
the aftermath of their sexual assaults at the University of North Carolina.

Several survivor-activists in the film describe their involvement in activism as both empowering and instrumental
in their healing. At the same time, activism on this issue has been discouraged on many college campuses. Discuss
this contradiction.

What are some of the commonalities and differences among the survivor-activists featured in the film? What do
you attribute to the varying ways the survivors experienced their assaults and channeled their experiences into
action?

What are some of the effective activist strategies covered in the film? Are there any you've seen employed on your
own campus?

List all the kinds of student organizing against sexual violence that exists on your campus. How many forms does
it take? Which are the most visible? Which have been most effective? Have you seen change come as a result of
survivor-activist efforts?

Aside from students, who else serves as an activist against sexual violence on your campus? Do you know any
faculty members or administrators who've taken a public stance or otherwise actively promote change on your
campus?

NOTES:
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POST-VIEWING ACTIVITES

OBJECTIVES

> To process the film’s key themes through in-classroom
exercises and group discussion.

® To cultivate empathy and compassion with survivors of
rape and sexual assault (Activity One)

o To generate information about contemporary survivor-led
national organizations (Activity Two)

° To examine critically the relationship between fraternities
and gender-based violence with special attention to recent
calls to abolish fraternities. (Activity Three)

o To encourage inquiry into campus policies surrounding
sexual violence (Activity Four)

° To think critically and comparatively about sexual violence
beyond the campus setting (Activity Five)

PREPARATION:

ACTIVITY ONE:

Play the film’s theme song “Till It Happens to You,” from the film's credit sequence, and distribute a handout with
the lyrics (Appendix IIl). Have students discuss the experiences of survivors as described in the song and the
documentary. Focus on the following key question: How can we raise awareness to this problem so people can
believe, empathize and support survivors without having to experience the trauma themselves? You may wish to
have students discuss their answers in small groups, or use the question as a writing response for an in-class
writing exercise.

ACTIVITY TWO:

Divide students into small groups and assign each group to research one of the following survivor-centered,
student-led movements. Students will then prepare a brief class presentation, addressing the questions on the
following page.
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MOVEMENTS/ORGANIZATIONS:

e End Rape On Campus (EROC) — www.endrapeoncampus.org
Students Active For Ending Rape (SAFER) — www.safercampus.org
Know Your IX — www.knowyourix.org

® Survjustice — www.survjustice.org

® Carry That Weight — www.carryingtheweighttogether.com

QUESTIONS:

When was the organization founded and by whom?

What are the organization’s key objectives?

Where does the organization receive its funding?

How has the organization been portrayed in the news?

ACTIVITY THREE:

Ask students, in small groups, to act out one scenario that describes a sexual encounter where consent is present
and one scenario where there is no consent. After the scenarios are presented, discuss them with special attention
to the distinction between, consent, non-consent and affirmative consent.

ACTIVITY FOUR:

Divide students into groups of two to three, and task each group with gathering preliminary information about the
diversity of views regarding sexual violence on your campus by canvassing their fellow students (outside of the
course). Students asked to respond to the survey should be informed that it is a brief survey about campus sexual
assault and that their participation is voluntary and their information will be kept anonymous. Students conduct-
ing the survey should have an information sheet with resources pertaining to campus and community resources to
hand out.
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ACTIVITY FIVE:

SURVEY QUESTIONS MIGHT INCLUDE:

Do you agree that sexual assault is a problem on college campuses
nationally?

How serious a problem it is on our campus?

When and how did you become aware of it?

How are the Clery Act and Title IX related to campus sexual assault?
To what extent is sexual assault a topic of discussion on your campus?
How often have you participated in such discussions in the past year?

Would you know what to do, where to go and who to contact in the case
of sexual assault on campus?

How do you think our college handles sexual assault?
In your opinion, does it offer adequate resources to support survivors?

Are you aware of any measures used against perpetrators of sexual
assault on campus?

In March 2014, The Chronicle of Higher Education chose as its lead story an article comparing sexual violence in the
military and on college campuses. The article, written by Libby Sander was titled: “Two Worlds, One Problem.” Assign
the article for homework and discuss the following in your next class session, or use the below as prompts for
in-class writing exercise:

1. What, in your opinion, is the root of pervasive sexual violence in both military and campus settings?

2. Why are institutions reluctant to enforce zero-tolerance policies to hold perpetrators accountable?

3. What is the role of grassroots advocacy in pushing for institutional change regarding these issues?

NOTES:
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PRE-VIEWING WRITING PROMPTS

OBJECTIVE

° To learn to articulate views about campus sexual violence
in writing.

PREPARATION:

The following two articles present opposing views of the relationship between alcohol and rape. Formulate your
own opinion and write an Op-Ed column or a blog entry on the topic.

“College Women: Stop Getting Drunk”, Emily Yoffe, Slate.
“Actually, The Link Between Sexual Assault And Alcohol Isn’t As Clear As You Think.”
Tara Culp-Ressler, ThinkProgress.

PROMPT TWO:
Write a letter to a survivor interviewed in the film or someone you know in your community; express empathy and

compassion.

PROMPT THREE:
Write a letter to one of the college presidents of the institutions depicted in the film or to the president or chair of

the Board of Trustees at your institution.

PROMPT FOUR:
Write a letter to one of the perpetrators mentioned in the film or to a perpetrator in your community.

PROMPT FIVE:
The following article offers multiple views on whether rape jokes always contribute to rape culture, or whether they
can be used as tools to dismantle rape culture. Write a response to the article that includes your opinion on rape

jokes.
“Laughing It Off: What Happens When Women Tell Rape Jokes?”

Katherine Leyton, Bitch Magazine.
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APPENDIX |
WORKING WITH SURVIVORS

Recently the topic of gendered violence and its prevalence on college campuses have received media attention. The
statistics featured in media accounts indicate that one in five college students will be subjected to gendered or
sexual violence during their college years and one in four will during their lifetime. Behind these alarming statistics
are human beings whose lives have been shattered by violence.

It is important that we keep in mind that:

¢ Not everyone affected by this type of violence is ready or willing to speak up in private or in
public.

e The labels “victim,” “survivor” or any other label are identities that only the person affected by
violence can claim. We should be careful not to impose language to describe the trauma or the
person affected by it.

e Some people who experienced gendered or sexual violence are often hesitant to disclose their
trauma because they fear that they won’t be believed and that they will be subjected to
judgment, blame or shame. Empathy and compassion may gradually offset the effects of
isolation and fear and allow people to open up and seek care and support.

® The most important tip is to let the person who experienced gendered violence know that you
believe him or her.
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TIPS FOR WORKING WITH PEOPLE IMPACTED
BY GENDERED OR SEXUAL VIOLENCE

BEAR WITNESS

Sit with/in the trauma and pain. The pain that you will
witness and the stories that you will hear are likely to have
a strong impact on you. Initially, you will feel the urge to
say something or to fix the situation. If you choose to work
with people impacted by violence, you should prepare
yourself to simply be there with the person as they
confront their trauma and pain.

EXPRESS EMPATHY & COMPASSION

If you're asked for input, say, “I feel sad to hear that you
had been treated so badly” instead of, “I feel so sorry for
you.” This response expresses empathy without

contributing to feelings of victimization.

AVOID OFFERING ADVICE

Even if you are a survivor yourself, offering advice when
not asked for might dis-empower the person you want to
support. It may give the impression that the survivor is un-
able to make decisions for him or herself. If you are asked
for advice, offer it gently from the perspective of ‘I', e.g.: “In
that situation | might ...” which is very different from, “You
should...” Too often survivors have heard “get over it” or
“move on”, when what they really want to do to do is to tell
their story. Accepting their story unconditionally is where

healing lies.

BELIEVE THE STORY

Avoid probing questions about the abuse. There are often
unconscious issues that the person telling their story may
not yet have addressed. Asking probing questions may
come across as doubting the story.

DO NOT ASSUME

Even if you are a survivor, you have not had this person’s

personal experience.
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LISTEN PATIENTLY

One of the most important factors in supporting people
who experience trauma is to gently listen. This means
giving your full attention and keeping in check your
reactions to what they are sharing, if they speak. Being
comfortable with silence, and letting the person you are
supporting know this, is important. Avoid making the
person impacted by violence feel pressured to verbalize

their experience simply because you are ready to listen.

LISTEN CAREFULLY & HOLISTICALLY

When the person offers some insights into the experience
of past or current trauma, pay careful attention to the
person’s body language and to your own. Being heard and
understood can be an empowering experience and the
beginning of a transformative process, not only for the in-
dividual but for the community. Remember that the person
you are talking to has many other aspects of him or herself,
apart from the trauma. After showing your support for the
person, inquire about his or her life apart from the abuse.

SELF-CARE

Working with people who experience trauma can be
emotionally draining. Plan ahead how you will take care
of your emotional and physical needs and be prepared
to inquire about the support system and self-care that
the person you work with has (or doesn’t have) in place.
You may offer a list of resources available on campus
and in the community.

FOLLOW UP

If the student decided to report the rape, follow up to see
how they were treated and what response they received.
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APPENDIX I
VIEWING EXERCISE

In order to recognize the emotional impact of the film and validate the range of emotions and responses in the
room, prepare a handout asking participants to record their emotions, thoughts and questions as they watch the
film, or encourage students to take notes on their own.

Once the film is complete, you may ask participants to write their emotions and thoughts/questions anonymously
on separate pieces of paper.

Create two piles in the middle of the room: one for EMOTIONS and the other for THOUGHTS/QUESTIONS. Prepare
signs for each pile to avoid confusion. Once all participants have recorded their reactions to the film, distribute the
emotions pile first with each member receiving a piece of paper. Ask each participant to read the emotion on their
piece of paper and express empathy for the person who wrote it. Make an effort to keep the discussion focused on
emotions. Once the group records the emotions present in the room, follow the same process with the thoughts and
questions.
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APPENDIX 1l
“TILL IT HAPPENS TO YOU” SONG LYRICS

Lady Gaga’s Till It Happens To You is an original song co-written with the legendary Dianne Warren
for the documentary film, The Hunting Ground.

TILL IT HAPPENS TO YOU

You tell me hold your head up
Hold your head up and be strong
Cause when you fall you gotta get up

You gotta get up and move on

Tell me how the hell could you talk,
How could you talk
Losing till you walk where | walk,

This is no joke

Till It happens to you, you don’t know how it feels, how it feels
Until it happens to you, you won't know, it won’t be real
No it won't real

| know how it feels

Till your world burns and crashes
Till you're at the end, the end of your rope
Till you're standing in my shoes

| don’t wanna hear a thing or two from you, from you, from you

Till it happens to you
You don’t know how I feel, how I feel, how I feel
Until it happens to you, you won't know, it won't be real

No it won't real

I know how it feels

Till it happens you
Happens to you
Happens to you
Happens to you
Happens to you

Till it happens you

You won't know how I feel
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Kirby Dick is an Academy Award®-nominated and two-time Emmy Award®-winning documentary film
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nalism, is a searing indictment of the hypocrisy of powerful, closeted politicians and the institutions that
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Néstor Almendros Prize for Courage in Filmmaking, the 2013 Ridenhour Documentary Film Prize, the 2013
Gracie Award for Outstanding Producer - News/Non-Fiction, the 2013 Peabody Award, the 2014 ABA Silver
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